ABSTRACT: Throughout the seventeenth, eighteenth, and nineteenth centuries, both parents and schools played an important part in the education of young Americans. While historians of the family and of education have frequently acknowledged these complementary, if not sometimes conflicting, institutions in the training of the young, very little effort has been made to examine the interactions between them. The family was an important source of education for children in colonial and nineteenthcentury America. But from the very beginning churches and schools were directed to assist parents in the socialization of the young. Indeed, by the mid-nineteenth century, the role of the schools had expanded to such an extent that many of the educational tasks initially assigned to parents, such as teaching children the alphabet and how to read, became the responsibility of the schools.
1. For an introduction to recent work on family history, see Degler (1980) , Gordon (1978) , Ryan (1982) , and Vinovskis (forthcoming[a] ). For developments in educational history, see Angus (1983) , Cremin ( 1970 Cremin ( , 1980 , Graff (1977) , and Vinovskis (1983 and Vinovskis ( , 1985a . There are two earlier essays (Angus, 1980b; Cremin, 1978) on the relationship between the family and education that are quite useful.
2. Although there are no specific references in Bailyn (1960) 3. While critics (Vinovskis, 1971 ) quarrel with some of Greven's methodology and findings, no one has contested his assertion that family life in New England was relatively stable. Similar results have been reported (Demos, 1970; Lockridge, 1970) for other communities in seventeenth-century Massachusetts. 4. The most detailed and comprehensive treatment of the role of education and the family among the New England Puritans is still Morgan ( 1966 (Hiner, 1973: 13). 6. On the changing role of women and religion during the seventeenth century, see Dunn (1980) , Koehler (1980) , Moran (1979 Moran ( , 1980 , Moran and Vinovskis (1982, forthcoming) , and Ulrich (1980 and Ulrich ( , 1982 Ravitch (1978) and Katz (1976) . 10. Relatively little has been written about education in the nineteenth-century South. For an introduction to some recent studies, see Burton ( 1985) , Kett (1985) , and Stowe (1985) . On the educational experiences of slaves and freedmen, see Jones (1980) , Webber (1978) , and Wyatt-Brown ( 1985) .
11. When kindergartens were established later, often very young children were excluded from attending them. In addition, kindergartens deliberately did not try to teach young children how to read (Finkelstein, 1985) . 12. In general, there is very little concern among historians with the experiences of students in the classroom. For a good introduction to this issue, see Boylan (1985) and Finkelstein (1979) . As an example of how nineteenth-century children learned to draw at home and in school, see Korzenik ( 1985) .
13. Thernstrom's study of Newburyport education is now being revised by Vinovskis (1985b) (Hawes, 1971) , Sunday schools (Boylan, 1979) , and reform schools (Brenzel,1983; Schlossman,1977) 
